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CHAPTER I 
STATEMENT OF THE PROBLEM 
Introduction.-- The effective teaching of social studies 
is the result of a teacher's techniques, interest, ability, and 
effort in utilizing classroom materials. Study and research 
are methods that educators employ in determining what procedures 
are used by classroom teachers. This thesis is a contribution 
to the continuous effort made by teachers in discovering the 
most effective way to teach social studies in the intermediate 
grades. 
Purpo~.-- The purpose of this survey is to study present-
day procedures of teaching social studies in grades four, five, 
and six. 
Justification.-- It is realized that there will be many 
variations in the methods and techniques used by intermediate 
grade teachers. These variations may occur in regard to grade 
level, sex, and the number of years of teaching experience. It 
is of great value to discover what materials are available and 
unavailable so that administrators will utilize the findings to 
better the teaching of social studies. With the results of 
this survey it is hoped that strengths and weaknesses in the 
teaching of soc i al studies will be revealed. 
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CHAPTER II 
RESEARCH AND RELATED LITERATURE 
"Social studies is concerned with man and his interaction 
with his social and physical environment; it deals with human 
1 
relationships." Thus teachers of social studies must realize 
that their major concern in teaching this subject to children 
is to consider each child and his advancement in society and 
his relationship to the various things around him. They must 
strive to help each child to become better adapted to his en-
vironment. 
The purpose of this study is to analyze findings from many 1 
teachers in their methods of teaching social studies concepts 
to children. Each teacher may vary his procedure of developing 
attitudes within the pupils, but through this study it is pos-
sible to see what teachers are actually doing. 
It must be recognized that in any school or grade the 
range of interests, needs, and abilities will be very wide. 
Accordingly, any attempt to provide for the social adaptations 
of children on any level must, of necessity, include a great 
diversity of content and variety of experiences to nurture the , 
2 full spread of the growth needs. Children ten to twelve years 
lJobn U. Michaelis, Social Studies for Children in a Democ ~ 
racy (New York: Prentice-Hall, Inc., 1950), p. 466. 
2Massachusetts State Department of Education, A Curriculum 
Guide for Intermediate Grade Teachers, p. 428. 
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of age pegin to show more discrimination in the tasks they want , 
to undertake and are growing more critical in evaluating their 
experiences and what they learn. Hartman says: 
It is an age when the emotions and willingness to do 
are both strong but self-control is still weak. Although 
freedom of individual initiative for the child is very 
necessary. the opportunities have to be skillfully guid~d '' 
through the wise direction of an understanding teacher. 
The whole child is involved in the social studies as he is in 
all of the experiences which he undergoes. Michaelis says, 
4 
"Learning is improved when a rich environment is provided." 
Since each child has his own growth pattern, emphasis must be 
given to specific study of each individual, and not exclusively 
to general principles of development. Carpenter says, "In the 
intermediate grades, good teaching in the social studies stimu-
lates children to set up problems and then to search for a 
5 
solution. 11 
It is through a study of this type that it is possible to 
get the beliefs of those participating and to determine the 
procedures that they feel are the best in accomplishing the ob-
jectives of social studies. Teachers may use various procedures 
to accomplish the same results. 
Throughout the years educational practices have varied 
from the traditional versus the progressive. In the schools of 
3Gertrude Hartman, Lucy saunders, and Allen Nevins, Tea-
cher's Guide to accompany Builders of the Old World (Boston: 
D. c. Heath Co., 1946), p. • 
4Michaelis, 2£• £!!., p. 91. 
5Helen McCracken Carpenter, Skills in Social Studies (Na-
tional Council for the Social Studies, 1953), p. 112. 
I 
3 
today we find both forms being used with a tendency to strike a 
medium. Many authorities have attempted to establish correct 
procedures for use in the education of our young people. In the 
succeeding paragraphs various schools of thought will be pre-
sented. 
Differences of opinion can be found, but many leading au-
thorities now agree that the teacher and pupils should plan the 
classroom program together. By this joint ' planning the activi-
ties become much more interesting to the pupils. Burton states: 
The pupils under guidance from the teacher should 
have a large share· in planning, deciding, evaluating. Only 
thus can they learn to plan, to sel%ct, to judge, to par-
ticipate in making group decisions. 
The teacher should serve in an advisory capacity. It is her 
position to provide background material for the pupils before 
they assist in planning the program. Teachers definitely plan 
the kind of social situation which they wish to crea~ in the 
classroom. 7 ,Preston states, "Exertion of effort however con-
scientious and systematic, fails to compensate for lack of pur-
8 pose and sense of direction." And Lee says, "Too often teachers 
presume that children can suggest the important problems in-
volved in a unit when actually they know nothing about the 
area.u9 It is through interpretation of this background 
~Villiam H. Burton, The Guidance of Learning Activities 
(New York: D. Appleton Century Co., 1944), p. 2ao. 
7Michaelis, £E• cit., p. 27. 
8Ralph C. Preston, Teaching Social Studies in the Elemen-
tary School (New York: Rinehart and Co., 1954), p. 15. 
9Murray J. Lee and Dorris May Lee, The Child and His Cur-
riculum (New York: D. Appleton Century Co., 1940), p. 314. 
4 
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material that the pupils are better able to develop intelligent 
problems for future study. 
In planning classroom programs it is essential to follow 
democratic procedures. In this way all children have an oppor- · 
tunity to contribute to the project or unit being studied. 
Children also learn to evaluate the opinions of others for they 
can judge the importance of problems introduced by their class-
mates. 
As evaluation shows that this standard nas been met 
by each child according to his own rate of growth, so 
elementary education will prove effective in the program 
of social learning, and will develop compete~g, well ad-justed participants in a democratic society. 
After the plan of study has been established, there are 
many possible ways to carry out the work. Committees may be 
formed to start locating information. The work of these commit-
· tees should be clear cut. Each member should have a definite 1 
idea of what is to be done. 
The effective teaching and learning of skills in social 
studies can adequately take place only within the context of a 
comprehensive, planned program for skill development.ll 
The unit plan consists of the activities, materials, and 
procedures that may be used to achieve real insight to the 
child's goals. The teacher draws upon the unit plan as needs 
I 
are established through cooperative planning, action and evalua-, 
tion.12 Different activities may be carried on in small groups 
(New 
lOMaurice P. Moffatt, Elementary Social Studies 
York: Longmans, Green, Inc., 1952), p. 394. 
llcarpenter, ££• cit., p. 112. 
12Michaelis, ££• cit., p. 27. 
Instruction 
or as individual projects, and will bring understanding and 
success. 
Textbooks, audio-visual materials, and cormnunity resources 
are selected and used as needed to solve problems of signifi- · 
cance to the group. Michaelis states, "Audio-visual materials 
stimulate learning, have a high degree of interest for children, 
and make for permanence of learning. 1113 If it is possible for 
children to see or hear what they are studying, they get a much 
better picture of it and are better able to understand it. 
There are many types of audio-visual materials to aid in 
the formulation of social studies concepts. Moffatt says: 
Instructional resources of many kinds are used to 
meet the needs of children. Audio-visual materials (films, 
slides, radio, television, transcriptions, readings), se-
lected books (textbooks and references), construction ma-
terials, tools and machines, art supplies, current litera-
ture (magazines, newspapers, pamphlets), community 
resources (people, industries, agencies, and products), 
are all tools for learning."l"* -
Some materials have more value than others, but a great deal 
depends upon the presentation by the teacher and the needs of 
the class. Pictures are commonly used by teachers. Films, 
filmstrips, and slides can be of great value providing the 
teacher ;does not use them as the sole method of teaching a cer-
tain aspect of the subject. Of these three, slides are probably 
of most value since they can be arranged in the order desired. 
Filmstrips are good, for a teacher can hold a certain picture 
for any length of time. Films are of value, but they should be 
13 Ibid., P• 466. 
1~1offatt, ~· cit., p. 486. 
6 
selected with great care. The main disadvantage of films is 
the inability to stop at a point of interest and to concentrate 
on one particular scene. 
Globes and maps are essential in social studies. They 
provide children with an understanding of relationships. The 
globe gives a much better picture of areas for their relation-
ships are more accurate. Preston states, "Children should come 
to regard the globe as containing fewer errors of distortion 
than maps.n15 
Dale, Finn, and Hoban state that the following claims for 
properly used audio-visual materials in the teaching situation 
are supported by research evidence: 
1. They supply a concrete basis for conceptual thinking and 
hence reduce meaningless word response of students. 
2. They have a high degree of interest for students. 
3. They supply the necessary basis for developmental learn-
ing and hence make learning more permanent. 
4. They offer a reality of experience which stimulates 
self-activity on the part of the pupils. 
5. They develop a continuity of thought; this is especially 
true of motion pictures. 
6. They contribute to growth of meaning and hence to vo-
cabulary development. 
7. They provide experiences not easily secured by other 
materials and contri~gte to the efficiency, depth, and · ' 
variety of learning. 
l 5Preston, 2£• £!!., p. 337. 
l~dgar Dale, James Finn, and Charles F. Hoban, "Audio-
Visual Materials of Instruction," Forty-Eighth Yearbook of the 
National Societ for the Stud of Education Part I (Chicago: 
Univers ty of icago Press, 9 9 , P• 
I 8 
A great asset to the room is the opportunity to have visit-
ing speakers. Preston says, "Teachers should not overlook the 
rich contributions to social studies that may be made by parent ff 
or other ~riends o~ the school who have special knowledge o~ the 
I I 
11 subject under study.nl? 11 
Children, when listening to a visiting speaker can ~urther I 
realize and understand the particular subject being related, 
~or they know that the visitor has a true interest in his mater-, 
ial. I~, for example, a visitor were to relate his experiences , 
in a certain country, the children would grasp the feeling that '' 
they were actually experiencing activities in that country. 
The ~eeling o~ talking with someone who was there makes them 
have a better understanding o~ the life in that country. 
In relation to textbooks it is believed by many that the 
same basic text for each pupil is not necessary. It is con-
sidered good for each pupil to have a basic text, but the books 
can be different. 
"The day of the single textbook is gone forever in an up- , 
to-date social studies program," states Michaelis.18 He goes on 
to say, "In stilted programs, planning was done on the basis of 
the basal textbook. This procedure has been abandoned in bette~ 
school systems and in its place has become a broader type of 
planning. 1119 A good supply of supplementary books will aid the ! 
'I 
17preston, ££• ~., P• 337. 
18Michaelis, ££• cit., p. 466. 
19~., P• 27. 
children a great deal. It will give them a wide range or mater-
ial rrom which to _choose and will enable them to evaluate essen-
tial points. Books should be chosen so that slow students, as 
well as average and exceptional, have a choice or material ror 
' their level. Preston says, " A good assortment of easy books 
should be assembled so that those children who encounter the 
greatest rrustration in reading will be able to experience 
20 daily success." 
I 
Formal reading and reciting programs are being replaced by , 
programs that provide opportunity for social interaction. 
I 
Dra-
1 
9 
matic representation, rhythmic expression, field trips, con-
struction, and group research have a place in the social studie~Yl 
"Such activities as dramatics, rine and industrial arts, music, 1i 
experiments, and excursions help not only to clarify the pupils' 
understanding and thinking but to bring about a desirable liv-
ing situation within the classroom. 1122 
"The elementary school is especially concerned with words, ' 
concepts, values, and skills which children need for wholesome 
, social adjustment. n23 In the teaching or social studies there 
I 
are many skills and attitudes which should be developed. Wesley 
gives five study skills: 
26 ---- it 7 Preston, ~· £__., P• 33 • 
21Michaelis, ~· £!1., P• 27. 
22 Hartman, £E• cit., p. 8. 
23carpenter, ££• £!!., p. 200. 
I 10 
l. Locating information 
2. Techniques of using materials 
3. Process of studying materials 
4. Appraising materials 
5. Utilizing results24 
If these five study skills are used as a framework, the 
, children will understand the world in which they live and will 
be better able to live in society. Carpenter says, ·''Skills are 
not to be taught as ends in themselves; they should serve as 
useful means which the learner may employ in achieving his 
' goals. 1125 Wrinkle states, "Knowing things isn•t a good objec- 11/" 
tive unless something happens as a result of the learner's 
lmowing the things he knows. tt26 
Moffatt says, "Evaluation is a continual and developing pr~ 
cess and is, therefore, an essential part of the social learn-
ings program.n27 Evaluation should be a part of each problem 
and should have a definite place in all planning for a unit of 
work. Each c~ild should know what he is trying to do and 
whether or not he shows improvement. Evaluation in social 
I 
studies is not merely testing. It is an evaluation of the whole 
24Edgar B. Wesley and Mary Adams, Teaching Social Studies 
in Elementary Schools (Boston: D. c. Heath Co., 1946), p. 2. 
25carpenter, ££• ~~ p. 263. 
26william L. Wrinkle, Improving Markin~ and Reporting 
Practices (New York: Rinehart and Co., 1947 , p. 8. 
27 Moffatt, ££• £!!., P• 380. 
v 
child and his development. Observation of the child at work is 
I 
the most convincing source of information about his progress. 28 , 
It is also advisable for the teacher to have conferences with 
longer considered to be an adequate measure of social learning. 
A broader conception is that learning is evaluated from 
day to day and during the day with periodic summaries to give a 
composite picture of the child's development. 
A variety of devices, such as check lists, self-evaluation) 
and tests used to appraise attitudes, group action skills, 
democratic behavior, skills, and other information may be used 
in evaluation. 
Moffatt says, "Evaluation, like education, should never be 
static. It embraces all kinds of objective measures and sub-
jective appraisals. The teacher is the key person in evalua-
tion, chiefly by observation."30 Educationally speaking, evalu~ 
ation today is concerned with how well the pupil is growing. 
We, as teachers; should be concerned with the quality of in-
struction and the richness of the environment that add to his 
growth. 
I 
Moffatt states that social studies educations hould do I 
I 
28preston, £2• £!!., P• 295. 
29Michaelis, .2£• £!1., P• 28. 
30Moffatt, ££• £!!., p. 394. 
11 
the 
I 12 
:following: 
1. Enrich the pupils' experiences 
2. Promote social adjustment II 
3. Enlarge pupils' abilities I I 
4. Extend pupils• abilities 
5. Provide for individual differences 
6. Give opportunities for origina'! expression, pur-
poseful planning, self-direction and evaluation. J 
7. Encourage the cultivation of an interesting atti-
tude. 
8. Call for the combined efforts of teacher and 
pupils.31 
There are many varied opinions about the value of tests in 
evaluation. Pres.ton states: 
The use of standardized informational tests is in-
consistent with trends in elementary-school social studies, 
and consequently, their norms are meaningless. These tests 
should be cgHfined to areas of skills and application o:f 
principles. · 
Michaelis states: 
Standardized achievement tests should be recognized 
as only one facet of the total program o:f evaluation. 
Reasonable expectancies should be employed for each child 
and each group on the basis of mental ability, growg~ rate, 
past achievement, and pertinent background factors. 
Teacher-made tests are meaningful from the child's point of 
I 
view and valuable from the teacher's point of view, because they 
are designed to fit a particular program. I 
Essay tests should be used in the social studies, because 
31Moffatt, ££• £!!., p. 213. 
32Preston, £E• ~., p. 219. 
33Michaelis, ££• ~., p. 400. 
the element of free response in them frequently gives clues not 
secured by objective devices. Preston says, "Progress in the 
social studies should be evaluated in terms of the teaching ob-
' jectives."34 
Objective tests with true-false items or multiple choice 
items are suitable and should be given occasionally. 
child. 
In conclusion, it appears that the development of social 
studies concepts is done through a wide variety of materials 
and through many techniques used by the teacher. A great deal 
depends upon the teacher and the needs of the class, but through 
the use of many materials and techniques, the work can be ac-
complished. 
34Preston, 2£• ~., P• 294. 
I 
~ 
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CHAPTER III 
METHODS OF PROCEDURE 
The construction of the instrument to obtain the necessary , 
information in an objective manner was accomplished by reviewing 
available literature written by authorities in the social 
studies field pertaining to various techniques and methods used 
in social studies teaching. A critical analysis of the above 
1 literature led to the following five parts: 
1. Instructional Aids 
2. Techniques and Methods 
3. Evaluation or Appraisal 
4. Skills and attitudes 
5. Equipment 
Since there is such a diversity in methods of teaching so-
cial studies concepts to children, it was decided to have fre- 1 
quency ratings for each item under the above first four headings 
to determine the extent to which these various items are used. 
These frequency ratings were labeled as follows: 
1. Regularly 
2. Now and then 
3. Rarely 
4. Never 
A second column was placed in the checklist to enable 
-14-
teachers to speci£y their reason £or never using a particular 
item. The alternatives were: 
1. Inadequate space 
2. Administration objects 
3. Too time consuming 
4. Little value 
5. Unavailable 
6. Class too large 
7. Instead o£ using 7, write in a reason 
15 
I 
Realizing that there might be a diversity o£ ideas and pro-
cedures among years o£ experience and sex, the teachers were 
asked to £ill in this information on the title page. 
Upon completion o£ the checklist, it was sent to 350 
teachers o£ grades £our, £ive, and six in nineteen communities. 
These communities were chosen without discretion and represent ~ 
a general picture. 
A£ter studying the completed £orm, it was decided to group , 
the checklists according to years o£ experience in the £ollowing 
manner: 
1. One year 
2. TWo to five years 
3. Six to ten years 
4. Eleven to twenty years 
5. Over twenty years 
Arter studying and analyzing the data, it was decided that 
there was little difference in the teaching of social studies 
with regard to sex and grade level. The teaching experience 
groups were revised to include the following: 
1. One year 
2. Two to five years 
3. Over five years 
The tabulated data shows the responses given by the 
teachers in the grades surveyed. Following is a copy of the 
checklist and accompanying letter sent to the teachers. 
Dear Fellow Teacher: 
We are working on a group project in our Social Studies 
Seminar under the direction of Dean w. Linwood Chase and need 
your assistance in getting some information. It is done through 
a simple check list which will take you only a few minutes. 
When the check list is completed, please seal it in the envelcpe 
and return it to your principal. Can you do it within a week, 
please? Then we will be on schedule. 
What is it all about? We know there are many paths to 
excellence in teaching social studies, and we are trying to find 
out exactly what teachers actually do to develop social studies 
concepts. Because three hundred ana-fifty teachers of the 
fourth, fifth and sixth grades are assisting us in this survey, 
we expect to find great variation in the combination of methods 
and materials used, but it is in those combinations we are 
interested. 
The Checklist Project Committee 
Please do this: 
Circle the grade you teach ••• 4 5 6 
Circle one Male Female 
How long have you been teaching, including this 
year? years 
16 
PART I - INSTRUCTIONAL AIDS 
Read this Section First 
Place a number (1~ 2~ 3~ or 4) 
on each line in Column I to show 
the Instructional Aids used in 
the teaching of so·cial Studie a 
according to the frequency 
ratings given bel_ow. 
Ratings for Column I 
1. Regularly - usually use it 
when typical to 
2. Now and 
3. Rarely 
4. Never 
the situation 
then 
Read this Section Next 
If you used Number 4 for any 
item in Column I~ p~ease 
place a number in Column II 
to show your reason for that 
choice. 
Ratings for Column II 
1. Inadequate space 
2. Administration objects 
3. Too time consuming 
4. Little value 
5. Unavailable 
6. Class too large 
7. Instead of using 7~ 
write in your reason 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
Column I Column II 
• • • 1 • Commercially duplicated • • • 
master copies of materials 
• • • 2. Commercial exhibits • •• 
• • • 3. Commercially made charts . ... 
• • • 4. Commercially made graphs • •• 
• • • 5 • Commercially made slides • •• 
• • • 6. Current Events • • • 
• • • 7 • Dictionary • • • 
• • • 8. Dioramas • •• 
• • • 9. Encyclopedias • •• 
••• 10. Films • • • 
••• 11. Filmstrips • • • 
17 
• • • 
• • • 
••• 
••• 
••• 
• • • 
••• 
••• 
• • • 
••• 
••• 
• • • 
••• 
• • • 
••• 
• • • 
••• 
• • • 
••• 
• • • 
(Follow the same directions as on the previous page) ~ 18 
1. Regularly 
2. Now and then 
3. Rarely 
4. Never 
ColtUTJil I 
12. Globe 
13. Magazines 
14. Maps 
15. Newspapers 
16. Opaque Projector 
17 • Phonograph 
18 • Pictures 
19. Radio 
20. School library 
21. Tape recorder 
22. Teacher-designed bulletin 
boards 
23 • Teacher-made duplicated 
master copies 
24. Teacher-made charts 
25 • Teacher-made exhibits 
26 • Teacher-made graphs 
27. Teacher-made slides 
28. Telephone 
29. Television 
30. Town library 
31. Visiting speakers 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
Inadequate space 
Administration objects 
Too time consuming 
Little value 
Unavailable 
Cla as too large 
I 
Instead of using 7, write 
in your reason 
ColtUTJil II 
••• 
• • • 
• •• 
• • • 
• •• 
• •• 
• ••• 
• •• 
• •• 
• •• 
••• 
... 
• •• 
• •• 
• •• 
• •• 
• • • 
~ .. 
• • • 
••• 
!! 
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PART II - TECHNIQUES AND METHODS 
Continuing in the same manner as in Part I, place a number (1, , 
2, 3, or 4) opposite the following Techniques and Methods to 
show how much you use them in the teaching of social studies. 
Then in Column II, use the numbers 1 through 7 opposite any 
item in Column I where you used !• - -
• • • 
• • • 
• • • 
••• 
••• 
• • • 
• • • 
• • • 
• • • 
• • • 
• • • 
• • • 
• • • 
• • • 
••• 
• • • 
••• 
1. Regularly 
2. Now and then 
3. Rarely 
4. Never 
Column I 
1. Class workshop 
2. Classroom library 
3. Committee activities 
1. Inadequate space 
2. Administration objects 
3. Too time consuming 
4. Little value 
5. Unavailable 
6. Class too large 1 
7. Instead of using 7, writ~ 
in your reason 
Column II 
• • • 
• • • 
• • • 
4. Comparison with other pupils • • • 
5. Demonstrations • •• 
6. Dramatizations ••• 
7. Excursions ••• 
a. Experiments ••• 
9. Memorization of important fa~ts • • • 
10. Evaluation by fellow students ••• 
11. Group competition ••• 
12. Individual assignments ••• 
13. Individual competition ••• 
14. Individual instruction ••• 
15. Informal discussions • • • 
16. Murals . . . 
17. One basic text for each pupil ••• 
1. Regularly 1. Inadequate space 
2. Now and then 2. Administration objects 
• • • 
• • • 
••• 
••• 
••• 
• • • 
••• 
••• 
••• 
••• 
••• 
• • • 
••• 
••• 
••• 
••• 
••• 
. . . 
••• 
3. Rarely 3. Too time consuming 
4. Never 4. Little value 
5. Unavailable 
6. Class too large 
7. Write in your reason 
Column I Column II 
18. Oral reports • • • 
19. Public address system • • • 
20. Pupil-designed bulletin boards • • • 
21. Pupil-made charts 
22. Pupil-made exhibits 
23. Pupil-made graphs 
24. Pupil-made maps 
25. Pupil-made slides 
26. Pupil progress reports 
27. Pupils plan lessons with teacher 
28. Small group assignments 
29. Small group instruction 
30. Supplementary textbooks 
31. Teacher plans lesson alone 
32. Whole class on same assignment 
33. Whole class instruction as a 
total group 
34. Workbooks 
35. Workshop materials 
36. Written reports 
. .. . 
• •• 
• • • 
• • • 
• •• 
• •• 
• •• 
• •• 
••• 
• • • 
••• 
••• 
••• 
• •• 
••• 
• • • 
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PART III - EVALUATION OR APPRAISAL 
Continuing in the same manner as in Parts I and II, number the 
following methods of Evaluation or Appraisal according to the 
frequency ratings given below. Do Column II as in Parts I and 
II. 
1. Regularly 1. Inadequate space 
2. Now and then 2. Administration objects 
3. Rarely 3. Too time consuming 
4. Never 4. Little value 
5. Unavailable 
6. Class too large 
7. Write in your reason 
Column I Column II 
• • • l • Careful observation or pupils • •• 
••• 2. Conference with parents • •• 
• • • 3 • Conferences with pupils • • • 
••• 4 ,~ . Incidental questioning ••• 
••• 5 • Intelligence tests • • • 
• • • 6. Interest survey ••• 
••• 7. Oral examinations • • • 
• • • a • Standard achievement teats • •• 
• • • 9. Use or tests in textbook • •• 
••• 10. Written examinations • • • 
. • • • • • • • • • • • • • • • • • • • • • • • • . • • • • • 
PART IV - SKILLS AND ATTITUDES 
Continuing in the same manner as Parts I, II, and III, number 
the following Skills and Attitudes that may be worked for in 
your classroom. Do Column II also. 
• • • 
• • • 
••• 
Column I 
1. Accepting and sharing civic 
responsibilities 
2. Accepting criticism 
3. An appreciation of democratic 
procedures 
Column II 
••• 
••• 
••• 
• 
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• • • 
••• 
••• 
••• 
• • • 
••• 
• • • 
• • • 
••• 
• • • 
• • • 
••• 
••• 
• • • 
••• 
••• 
• • • 
••• 
••• 
• • • 
••• 
1. Regularly 1. Inadequate space 
2. Now and then 
3. Rarely 
2. Administration objects 
3. Too time consuming 
4. Never 4. Little value 
5. Unavailable 
6. Class too large 
7. Write in your own reason 
Column I 
4. Comprehension of material 
5. Following directions 
6. Interpreting pictures, charts, 
and graphs 
7. Interest in public issues 
8. Living in harmony with others 
9. Making decisions and evaluating 
them 
10. Map making 
Column II 
• • • 
• • • 
• • • 
• • • 
••• 
••• 
• • • 
11. Organizing and evaluating material • •• 
12. Outlining-
13. P~oblem solving 
14. Reading and interpreting maps 
15. Recognition of rights and duties 
16. Respecting public and private 
property 
17. Respecting opinions of others 
18. Sumnarizing 
19. Use of cross references 
20. Use of glossary 
21. Use of index 
22. Use of research materials 
23. Use of table of contents 
24. Vocabulary development 
••• 
••• 
••• 
••• 
••• 
••• 
••• 
••• 
••• 
••• 
• • • 
••• 
••• 
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PART V - EQUIPMENT 
Place a check for each piece of equipment available for your 
room to use. 
• • • 
••• 
••• 
••• 
••• 
• • • 
••• 
••• 
• • • 
• • • 
••• 
••• 
••• 
••• 
••• 
••• 
••• 
••• 
• • • 
••• 
••• 
1. Books in classroom library 
2 • Books in school library 
3. Chalkboard wall map 
4. Dictionaries 
5 • Encyclopedias 
6 • Duplicating machine 
7 • Films 
a • Filmstrips 
9 • Flannel-o-graph 
10 • Globe 
11. Maps 
12. One basic text for each pupil in the social 
studies class 
13 • Opaque projector 
14 • Phonograph 
15 • Public address system 
16 • Radio 
17 • Slides 
18 • Supplementary textbooks in the social studies 
19. Tape recorder 
20 • Television 
21 • Workbooks in social studies 
class 
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CHAPTER IV 
ANALYSIS OF DATA 
A total of 268 teachers of the intermediate grades replied 
to the checklists sent out to nineteen communities within ·a 
one hundred mile radius of Boston. This represents a 77 per 
cent return as 350 checklists were distributed. The divisions 
according to grade and sex are presented in Table I. 
TABLE I 
NUMBER OF TEACHERS ANSWERING CHECKLIST 
Men 
Women 
Total 
Grade 4 
5 
92 
97 
Grade 5 
11 
74 
85 
Grade 6 
33 
53 
86 
The data showing the frequency of procedures used in the 
teaching of social studies in grades four, five, and six a..re 
presented in Table II. The table is divided into three groups, 
each of which shows the number of years of teaching experience. 
Of the 268 teachers participating, 26 have taught one year 
only, 89 have taught two to five years, and 153 have taught 
over five years. 
The tabulation of these groups has been divided into four 
columns showing the frequency with Which the item is used. 
-24-
Columns 1, 2, 3, and 4, respectively, show that the item is 
used regularly, now and then, rarely, or never. 
The items are listed in four parts: Instructional Aids, 
Techniques and Methods, Evaluation or Appraisal, and Skills am 
Attitudes. The figures for each item show the number of 
teachers giving an affirmative reply. 
Some of the items occur with almost equal frequency in each 
group. These items appear in later tables which include only 
those procedures most commonly in use or rarely or never in 
use. 
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TABLE II 
ITEM FREQUENCY 
~·1 /.j- 3 :l- ~. 
1 Year 2-5 Years Over 5 Years 
1 2 3 4 1 2 3 4 1 2 3 4 
Part I 
1. Commercially duplicated 
master copies 7 5 6 8 12 21 23 31 26 41 32 48 
2. Commercial exhibits 3 10 6 7 10 32 18 22 26 69 36 22 
3. Commercial charts 4 5 9 8 9 42 25 12 29 55 47 18 
4. Commercial graphs 2 5 6 13 2 23 25 33 15 45 44 39 
5. Commercial slides 2 5 8 11 11 33 15 30 40 46 32 35 
6. Current events 12 8 5 1 - 55 24 4 1 108 34 10 1 
7. Dictionary 19 6 1 0 79 5 3 0 122 17 12 1 
8. Dioramas 1 2 6 15 7 26 20 33 20 45 29 41 
9. Encyclopedias 14 8 2 0 52 20 13 4 108 26 9 7 
10. Films 13 8 3 2 38 33 12 6 83 51 11 5 
11. Filmstrips 12 7 4 2 37 20 12 8 87 46 9 8 
12. Globe 20 2 1 3 71 12 4 2 125 11 5 5 
13. Magazines 10 9 5 0 43 22 8 5 95 45 10 0 
14. Maps 24 2 0 0 70 17 2 0 138 11 2 0 
15. Newspapers 8 10 7 0 35 23 13 3 84 48 19 1 
16. Opaque projector 2 7 6 7 14 17 17 41 21 43 26 63 
17. Phonograph 2 8 9 7 15 18 27 25 22 56. 40 33 
18. Pictures 22 2 0 2 71 10 4 3 143 6 1 1 
19. Radio 0 3 2 21 7 15 19 48 11 19 37 72 
20. School library· 12 5 0 8 36 13 4 29 71 25 4 42 
21. Tape recorder 1 3 4 18 4 18 8 49 8 28 36 73 
22. Teacher-designed bulle-
tin boards 13 8 2 3 51 24 5 8 . 82 44 11 11 
23. Teacher-made duplicated 
master copies 13 5 1 2 53 22 5 5 82 43 15 5 
24. Teacher-made charts 2 11 5 4 37 23 12 14 46 51 30 15 
ro 
m 
TABLE II (Continued) 
-1 Year 2-5 Years Over 5 Years 
1 2 3 4 1 2 3 4 1 2 3 4 
-- - --- -- -- - --- --- -- - - - ---
Part I (continued) 
25. Teacher-made exhibits 4 7 9 .:. 4 27 26 16 15 42 41 37 27 
26. Teacher-made graphs 0 9 9 7 9 20 23 27 25 29 38 61 
27. Teacher-made slides 0 2 4 20 4 9 9 61 3 19 25 96 
28. Telephone 1 2 1 18 2 10 13 63 8 12 21 99 
29. Television 5 8 2 6 0 21 9 59 17 17 14 100 
30. Town library 9 12 1 0 41 24 9 7 59 50 25. 5 
31. Visiting speakers 1 2 3 20 5 17 25 38 8 42 52 48 
Part II 
1. Class workshop 12 7 3 2 25 30 25 9 53 60 19 15 
2. Classroom library 15 5 2 1 57 23 6 3 115 12 3 9 
3. Committee activities 9 7 8 1 29 42 12 2 65 61 13 7 
4. Comparison with other pupils 2 7 10 4 ' 5 36 27- 21 26 42 41 39 
5. Demonstrations 7 11 3 3 25 39 15 4 52 61 . 25 8 
6. Dramatizations 3 12 9 1 7 34 29 12 17 83 39 9 
7. Excursions 1 5 5 14 5 27 31 16 18 42 . 45 29 
a. Experiments 1 13 4 6 11 40 22 11 24 75 40 14 
9. Memorization of important 
facts 10 · 10 5 1 , 32 33 15 4 51 59 31 8 
10. Evaluation by fellow students 5 12 6 1 1 18 44 22 3 49 63 27 14 
11. Group competition 10 8 5 1 i 27 .. 37 17 8 38 65 35 11 
12. Individual assignments 13 7 6 0 ! 3il 37 10 6 78 50 19 6 
13. Individual competition 11 2 8 3 :' 26 19 26 13 48 46 36 16 
14. Individual instruction 6 11 4 2 I 24 42 13 6 62 56 22 9 
15. Informal discussions 14 8 1 1 ; 56 26 2 2 91 41 12 1 
16. Murals 12 7 3 3 24 42 14 9 54 70 13 6 
17. One basic text for each pupil 22 3 0 1 i 75 8 0 4 123 22 2 3 
18. Oral reports 13 9 2 l i 41 38 7 3 94 46 8 2 I 
19. Public address system 3 2 3 17 I 6 9 18 47 12 26 28 82 
1 1 
' 20. Pupil-designed bulletin bom:ls 15 7 2 34 36 13 5 ! 74 53 13 14 
ro 
....:] 
TABLE II (Continued) 
..._.. ~ -
-
1 Year 2-5 Years Over 5 Years 
1 2 3 4 i 1 2 3 4 1 2 3 4 f . 
Part_!! (continued) I 
21. Pupil-made charts 10 8 5 2. : 22 45 17 5 74 51 13 7 
22. Pupil-made exhibits 13 5 4 3 : 38 36 8 1 85 47 13 5 
23. Pupil-made graphs 7 6 4 8 19 34 20 11 68 50 23 12 
24. Pupil-made maps 16 6 2 1 ·37 33 6 9 80 39 15 11 
25. Pupil-made slides 3 1 3 17 11 10 13 52 15 25 28 73 
26. Pupil progress reports 8 3 8 5 ' 18 24 20 20 35 48 36 34 
27. Pupils plan lessons with 
teacher 5 12 7 1 15 21 30 21 18 76 30 22 
28. Small group assignments 13 6 6 1 31 42 l3 3 54 67 17 7 
29. Small group instruction 8 6 7 3 ' 27 34 18 8 i 63 60 18 9 
30. Supplementary textb.ooks 12 9 2 2 ~ 54 26 5 3 87 41 6 6 
31. Teacher plans lessons alone 15 7 1 2 58 25 5 0 85 46 13 9 
32. Whole class on same 
assignment 12 8 2 3 47 32 8 2 56 46 17 3 
33. Whole class instruction as 
total group 18 6 1 0 54 30 1 2 84 50 8 2 
34. Workbooks 6 4 2 13 13 23 15 38 34 30 28 54 
35. Workshop materials 8 3 10 5 14 28 23 20 34 54 32 23 
36. Written reports 14 7 2 1 25 51 5 5 61 66 17 1 
Part III 
1. Careful observation of pupils 19 1 0 0 • 79 5 3 0 130 15 3 1 
2. Conference with parents 7 9 7 1 33 38 14 1 45 80 16 6 
3. Conference with pupils 10 12 2 1 37 44 3 1 66 69 17 1 
4. Incidental questioning 14 10 0 0 49 25 12 3 43 67 39 1 
5. Intelligence tests 5 6 7 7 19 28 28 12 34 53 28 30 
6. Interest survey 4 10 6 4 14 38 15 7 32 58 28 25 
7. Oral examinations 12 11 2 0 42 ' 32 6 6 79 53 15 6 
8. Standard achievement tests 9 5 4 7 22 23 · 23 20 61 37 25 38 
9, Use of tests in textbook 15 5 2 4 37 28 17 7- 62 55 28 8 
10. Written examinations 18 4 1 1 75 12 1 1 84 46 6 1 
! 
l\:) 
()) 
TABLE II (Concluded) 
1 Year 2-5 Years Over 5 Years 
1 2 3 4 1 2 3 4 1 2 3 4 
Part IV 
1. Accepting and sharing civic 
responsibilities 18 7 0 0 69 17 2 1 120 16 6 0 
2. Accepting criticism 20 5 0 0 69 16 0 1 133 12 4 0 
3. An appreciation of demo-
cratic procedures 18 7 0 0 70 14 3 1 126 19 2 0 
4. Comprehension of material 22 3 0 0 i 82 5 0 0 134 14 1 0 
5. Following directions 23 2 0 0 82 5 0 1 132 15 1 1 
6. Interpreting pictures, 
charts and graphs 20 4 0 1 55 21 2 0 120 27 2 0 
7. Interest in public issues 13 10 3 0 52 28 7 2 87 48 9 0 
a. Living in harmony with o~rs 19 3 1 0 ! 70 18 1 0 124 15 4 1 
9. Making decisions and evalu-
ating them 15 8 1 0 48 34 4 1 96 45 6 0 
10. Map making 13 10 1 0 ' 37 40 10 1 93 47 8 1 
11. Organizing and evaluating 
material 18 5 2 0 40 42 4 2 83 55 10 0 
12. Outlining 12 9 3 2 28 41 14 5 54 72 19 1 
13. Problem solving 15 8 2 0 47 32 8 0 93 47 7 0 
14. Reading and interpreting maps 18 6 0 1 61 24 0 0 126 19 1 1 
15. Recognition of rights and 
duties 19 5 0 1 73 15 1 0 134 8 1 0 
16. Respecting public and 
private property 19 3 1 0 83 3 1 0 131 13 1 0 I 
17. Respecting opinions of others 22 3 0 0 i 80 9 0 0 135 11 0 0 
18. Swmnarizing 16 8 2 0 i 49 28 2 1 96 44 6 0 I 
19. Use of cross references 10 5 6 2 42 32 7 5 66 49 19 7 
20. Use of glossary 22 2 2 0 65 19 0 3 110 25 5 2 
21. Use of index 21 3 0 0 70 7 4 0 120 21 3 0 
22. Use of research materials 14 7 1 1 48 36 5 0 98 41 6 0 
23. Use of table of contents 17 3 0 1 68 16 2 0 123 18 3 0 
24. Vocabulary development 22 1 0 2 78 8 0 0 130 13 1 0 
ro 
..... <0 
.... \ 
The data presented in Table III shows the reasons given 
by the teachers surveyed for never using an item. The items 
that were never used are shown in Table II. 
Table III is divided into three groups according to the 
number of years of teaching experience. Each group is divided 
into seven columns, respectively, representing inadequate 
space, administration objects, too time consuming, little value, 
unavailable, class too large, or a written reason other than 
those given. 
In observing the table one finds the three reasons most 
frequently given for never using an item are as follows: 
time. 
S' 1. Unavailable 
f 2. Little value 
.) 3. Too time consuming 
The above three reasons were given 96 per cent of the 
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TABLE III 
REASON FOR NON-USAGE OF ITEMS 
1 Year 2-5 Years Over 5 Years 
1 2 3 4 5 6 7 1 2 3 4 5 6 7 1 2 3 4 5 6 7 
Part I 
1. 2 1 4 2 1 12 15 1 3 4 16 24 
2• 1 1 3 7 15 1 2 3 14 
3. 4 4 5 7 2 4 1 11 
4. 5 6 7 12 2 9 11 16 
5. 1 2 6 - 1 1 4 15 2 2 5 26 
6. 1 1 1 
7. 
8. 2 2 10 4 4 15 2 10 6 18 
9. 3 1 3 
10. 2 4 2 
11. 1 1 4 2 ::5 
12. 1 1 5 
13. 1 1 1 
14. 
15. 2 1 1 
16. 2 5 4 4 26 4 4 46 2 
17. 3 2 2 5 9 3 9 19 
18. 2 1 
19. 9 10 1 4 10 29 13 10 46 1 
20. 7 5 23 1 2 36 1 
21. 3 13 1 11 35 1 5 12 50 
22. 1 2 1 2 5 1 9 
23. 2 1 1 1 1 1 3 1 
24. 2 1 3 7 3 1 2 11 1 
25. 4 4 5 2 1 3 18 3 
26. 3 4 8 14 5 1 10 23 4 
27. 7 3 10 16 10 24 25 37 26 
28. 
--
2 16 20 27 2 4 26 49 1 
Cil 
' 
1-' 
~ I 
TABLE III (Continued) 
1 Year 2-5 Years Over 5 Years 
1 2 3 . 4 5 6 7 1 2 3 4 5 6 7 1 2 3 4 5 6 7 
29. 2 4 1 4 36 5 12 79 
30. 2 5 2 
31. 1 2 4 12 5 2 27 4 4 37 
Part II 
1. 2 7 2 5 1 5 2 
2. 1 2 9 
3. 1 1 1 2 4 1 
4. 1 3 1 11 5 1 1 29 6 2 
5. 2 1 1 1 2 2 3 1 2 
6. 1 2 2 5 2 2 2 2 
7. 4 10 1 1 1 8 3 2 1 10 4 6 2 
8. 2 2 2 1 3 2 1 3 6 3 
9. 1 3 5 
10. 1 1 1 7 4 
11. 1 7 8 1 
12. 4 1 1 4 
13. 2 1 5 4 1 10 2 
14. 2 1 1 1 6 2 
15. 1 1 1 
16. 1 1 1 2 2 1 2 3 1 
17. 1 3 1 1 
18. 1 1 1 1 
19. 1 7 9 1 2 13 17 3 11 56 
20. 1 1 1 2 1 \ 2 R 
21. 1 1 1 1 3 1 1 4 
22. 1 1 1 1 2 1 
23. 2 3 2 2 4 1 3 7 2 
24. 1 3 4 2 6 2 3 
25. 4 4 7 17 6 15 3 23 12 37 2 
26. 3 1 1 8 5 5 12 1 7 2 
27. 1 8 11 4 1 10 6 3 1 
-· 
VI 
ro 
TABLE III (Continued) 
1 year 2-5 years Over 5 years 
1 2 3 4 5 6 7 1 2 3 4 5 6 7 1 2 3 4 5 6 7 
28. 1 1 1 1 1 3 2 1 
29. 3 1 3 1 1 1 2 4 2 
30. 1 3 2 3 
31. 2 1 3 2 
32. 2 1 2 1 1 
33 . 2 1 1 
34. 1 12 3 3 8 20 5 1 9 37 
35 . 2 3 2 15 2 2 1 17 1 
36. 1 1 3 1 
Part III 
1. 1 
2. 1 2 2 1 
3. 1 1 1 
4. 
5. 1 2 3 3 9 3 7 16 
6. 1 1 2 1 3 3 6 13 6 
7. 1 1 1 3 3 1 2 
8. 7 2 14 4 4 28 
9. 1 2 3 4 7 
10. 1 1 
Part IV 
1. 1 
2. 1 
3. 1 
4. 
5. 1 
6. 
7. 1 1 
8. 
9. 
(JI 
(J:I 
1 Year 
1 2 3 4 5 
10. 
11. 
12. 2 
13. 
14. 1 
15. 1 
16. 
17. 
18. 
19. 1 1 
20. 
21. 
22. 1 
23. 1 
24. 1 
TABLE III (Concluded) 
= 
2-5 Years 
6 7 1 2 3 4 5 
2 
3 2 
2 1 
1 2 
Over 5 Years 
6 7 1 2 3 4 5 
1 
1 
1 
1 1 5 
1 
6 7 
~ 
~ 
Evidenced in Table IV is the need for the adoption of 
modern equipment, such as the radio, television, and tape re-
, corder for today 1 s child. A change of stress might seem advis-
able concerning some or the more formal utilities, such as the 
basic text. The rigures in this table represent the total num-
ber or personnel surveyed who revealed that they had the items 
at their disposal. 
TABLE IV 
AVAILABLE EQ,UIPMENT 
Item 
1. Books in classroom library 
2. Books in school library 
3. Chalkboard wall map 
4. ·Dictionaries 
5. Encyclopedias 
6. Duplicating machine 
7. Films · 
8. Filmstrips 
9. Flannel-o-graph 
10. Globe 
11. Maps 
12. One basic text for each pupil in 
the social studies class 
13. Opaque projector 
14. Phonograph 
15. Public address system 
16. Radio 
17. Slides 
18. Supplementary textbooks in the 
social studies class 
19. Tape recorder 
20. Television 
21. Workbooks in social studies 
Total 
242 
139 
162 
253 
233 
237 
229 
233 
103 
221 
250 
240 
143 
214 
129 
115 
139 
212 
126 
66 
94 
The items checked regularly by 75 per cent or more of the 
teachers surveyed are found tabulated in Table v. Included in 
this table is a consideration of years in the teaching pro-
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fession. The figures for each item represent the total number 
of teachers replying in this manner. 
It will be observed that there are twenty-three items 
within this category. Only four of these were checked by one 
group only • . The classroom library and the reading and interpre-
tation o~ maps are used regularly by 75 per cent or more tea~h­
ers.~ :·' wi th over five years of teaching experience. Written ex-
aminations are used mostly ~y teachers with two to ~ive years 
· of experience. The use of the glossary appears with this high 
11 a percentage only with beginning teachers. 
TABLE V 
ITEMS REGULARLY USED OR DEVELOPED BY 
75 PER CENT OR MORE 
Part I 
7. Dictionary 
12. Globe 
14. Maps 
18. Pictures 
Part II 
2. Classroom library 
17. One basic text for each 
1 Year 
20 
24 
22 
pupil 22 
Part III 
1. Careful observation of 
pupils 
10. Written examinations 
Part IV 
1. Accepting and sharing 
civic responsibilities 
2. Accepting criticimn 
3. An appreciation of demo-
cratic procedures 
20 
2-5 
Years 
79 -· 
71 
70 
71 
75 
79 
75 
69 
69 
70 
Over 5 
Years 
122 
125 
138 
143 
115 
123 
130 
120 
133 
126 
36 
~LEV (Concluded) 
2-5 Over 5 
1 Year Years Years 
Part IV (Continued) 
4. Comprehension of material 22 82 134 
s. Following directions 23 82 132 
6. Interpreting pictures, 
charts and graphs 20 120 
8. Living in harmony with 
others 70 124 
14. Reading and interpreting 
maps 126 
15. Recognition of rights 
and duties 73 134 
16. Respecting public and 
private property 83 131 
17. Respecting opinions of 
others 22 80 135 
20. Use of glossary 22 
21. Use of index 21 70 120 
23. Use of table of contents 68 123 
24. Vocabulary development 22 78 130 
The data showing those ite~s checked regularly by 50 per 
cent or more teachers participating in this survey~ presented 
in Table VI. 
This table is divided into three groups according to the 
number of years of teaching experience. The figures given re-
present the number of teachers who checked the item regularly 
50 per cent or more or the time. 
Part I, which includes instructional aids, contains twelve 
items regularly used by at least one group. It can be observed 
that seven of these twelve items are used by all teaching ex-
perience groups. Two of the items are used by two groups, and 
three of the items are used by only one group. The three items 
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in this last classirication are rilmstrips, magazines, and news-
papers and are used regularly only by teachers with experience 
or over rive years. 
There are thirteen techniques and methods used regularly 
by at least one group. or these thirteen items six are used 
regularly by all groups, rour by two groups and three by one 
group. In regard to the three items used by a single group one 
rinds that pupil-designed bulletin boards and small group as-
signments are used regularly by beginning teachers only. 
Teachers with two to rive years or experience were the only 
ones checking the techniques or having the whole class do the 
same assignment. 
part III, which is evaluation or appraisal, includes rive 
items used regularly by 50 per cent or mare teachers in at 
least one group. or these rive items two are used by all 
groups, one is used by two groups, and two are used by only 
one group. Firty per cent or more teachers with over rive 
years or experience checked oral examinations as being or great 
use, and beginning teachers checked the use or tests in text-
books with this high a percentage. 
With the exception or three items all skills and attitudes 
are being developed by 50 per cent or more teachers. Outlining 
and the use of cross references are not being developed by this 
high a percentage in any group. Map making is done by 50 per 
cent or more, with · the exception of teache.rs having two to five 
years of experience. 
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TABLE VI 
ITEMS REGULARLY USED OR DEVELOPED 
BY 50 PER CENT OR MORE 
2-5 Over 5 
1 Year Years Years 
Part I 
6. Current events 55 108 
7. Dictionary 19 79 122 
9. Encyclopedias 14 52 108 
10. Films 13 83 
11. Filmstrips 87 
12. Globe 20 71 125 
13. Magazines 95 
14. Maps 24 70 138 
15. Newspapers 84 
18. Pictures 22 71 143 
22. Teacher-designed bulletin ~s 13 51 82 
23. Teacher-made duplicated master 
copies 13 53 82 
Part II 
2. Classroom library 15 57 115 
12. Individual assignments 13 78 
15. Informal discussions 14 56 91 
17. One basic text for each pupil 22 75 123 
18. Oral reports 13 94 
20. FUpil-designed bulletin boards 15 
22. Pupil-made exhibits 13 85 
24. Pupil-made maps 16 37 80 
28. Small group assignments 13 
30. Supplementary textbooks 54 87 
31. Teacher plans lessons alone 15 58 85 
32. Whole class on same assignment 47 
33. Whole class instruction as 
total group 18 54 84 
Part III 
1. Careful ob.serva tion of pupils 19 79 . 130 
4. Incidental questioning 14 49 
7. Oral examinations 79 
9. Use of tests in textbook 15 
10. Written examinations 18 75 84 
TABLE VI (Concluded) 
2-5 Over 5 
1 Year Years Years 
Part IV 
1. Accepting and sharing civic 
responsibilities 18 69 120 
2. Accepting criticism 20 69 133 
3. An appreciation o£ democratic 
procedures 18 70 126 
4. Comprehension o£ material 22 82 134 
5. Following directions 23 82 132 
6. Interpreting pictures, charts 
and graphs 20 55 120 
7. Interest in public issues 13 52 87 
8. Living in harmony with others 19 70 124 
9. Making decisions and evaluating 
them 15 48 96 
10. Map making 13 93 
11. Organizing and evaluating 
material 18 40 83 
13. Problem solving 15 47 93 
14. Reading and interpreting maps 18 61 126 
15. Recognition of rights and 
duties 19 73 134 
16. Respecting public and private 
property 19 83 131 
17. Respecting opinions o£ others 22 80 135 
18. Sunnnarizing 16 49 96 
20. Use o£ glossary 22 65 110 
21. Use of index 21 70 120 
22. Use of research materials 14 48 98 
23. Use o£ table o£ contents 17 68 123 
24. Vocabulary development 22 78 130 
The data presented in Table VII shows those items rarely 
or never used by 50 per cent or more teachers. 
This table is divided into three groups according to the 
number o£ years o£ teaching experience. The figures given show 
the number o£ teachers replying that they rarely or never use 
the procedure. 
In observing the table one finds twenty-four items in this 
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classification. Of these twenty-four, eleven are rarely or 
never used by all groups, six are rarely or never used by two 
groups, and seven by one group. It will be noted that all seven 
of the items rarely or never used by one group only are by those 
teachers having just one year of experience. 
It can also be noted that there are no skills and attitudes 
which are rarely or never developed by 50 per cent or more of 
the teachers surveyed. 
TABLE VII 
ITEMS RARELY OR NEVER USED OR DEVELOPED 
BY 50 PER CENT OR MORE 
2-5 
1 Year Years 
Part I 
1. Commercially duplicated master 
copies 14 54 
2. Commercial exhibits 13 
3. Commercial charts 17 
4. Commercial graphs 19 58 
5. Commercial slides 19 
8. Dioramas 21 53 
16. Opaque projector 13 57 
17. Phonograph 16 52 
19. Radio 23 67 
21. Tape recorder 22 57 
25 . Teacher-made exhibits 13 
26. Teacher-made graphs 16 50 
27. Teacher-made slides 24 70 
28. Telephone 19 76 
29. Television 68 
31. Visiting speakers 23 63 
Part II 
4. Comparison with other pupils 14 48 
7. Excursions 19 47 
19. Public address system 20 65 
25. Pupil-made slides 20 65 
26. Pupil progress reports 13 
Over 5 
Years 
80 
83 
89 
109 
109 
99 
121 
120 
114 
100 
80 
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TABLE VII (Concluded) 
Part II (continued) 
34. Workbooks 
35. Workshop materials 
Part III 
5. Intelligence tests 
Part IV 
None 
2-5 Over 5 
1 Year Years Years 
15 
15 
14 
53 82 
The data presented in Table VIII shows the five most regu- ' 
larly used instructional aids. The table is divided into three 
groups according to the number of years of teaching experience. 
The table shows the total number of teachers using the aid 
with regard to a difference of teaching experience. In observ-
ing the totals for teachers with over five years of experience, 
one finds two items with identical figures. This appears be-
cause the fifth choice of an instructional aid was cheeked wi th'i 
equal frequency. 
It will be noted that four of these five items are used by 
, all teachers regardless of teaching experience. This shows 
that there is only a small difference of opinion on the five 
most regularly used instructional aids. 
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TABLE VIII 
FIVE MOST REGULARLY USED INSTRUCTIONAL AIDS 
2-5 Over 5 
1 Year Years Years 
Current events 55 108-J~ 
Dictionary 19 79 122 
Encyclopedia 14 10~~-
Globe 20 71 125 
Maps 24 70 138 
Pictures 22 71 143 
* 
same results 
The five most regularly used techniques and methods are 
presented in Table IX. 
This table is divided into three groups according to the 
number or years of teaching experience. The figures given show 
the number of teachers using the technique and method with re-
gard to years in the teaching profession. In observing the 
totals one finds identical figures in two of the colwnns. This 
appears because the fifth choice was checked with equal fre-
quency by the teachers. 
The classroom library and the use of one basic text for 
each pupil were checked as important items by all teachers. 
The three other Choices to complete the five most common tech-
niques and methods vary according to years of teaching experi-
ence. 
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TABLE IX 
FIVE MOST REGULARLY USED TECHNIQUES AND METHODS 
2-5 Over 5 
1 Year Years Years 
Classroom library 15* 57 115 
Informal discussions 56 91 
One basic text for each 
pupil 22 75 .: 123 
Oral reports ,· . 94 ..- -
Pupil-designed bulletin 
boards 1~ 
Pupil-made maps 16 
Supplementary textbooks 54-'~ 87 
Teacher plans lessons 
alone 15* 58 
Whole class instruction 
as a total group 18 54* 
* same results 
The data presented in Table X shows the five most regu-
larly used methods of evaluation or appraisal. 
This table is divided into three groups according to the 
number of years of teaching experience. This table shows the 
total number of teachers using the method of evaluation or ap- , 
praisal in each group. It can be noted that the totals for 
teachers with two to five years of experience contain two like 1 
figures. This appears because the fifth choice was checked 
with equal frequency. 
In observing this table one sees that all teachers, re-
gardless of experience, regularly use four of the items. The 
fifth choice varies with the amount of teaching experience. 
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TABLE X 
FIVE MOST REGULARLY USED METHOD S OF EVALUATION 
OR APPRAISAL 
Careful observation of 
pupils 
Conference with pupils 
Incidental questioning 
Oral examinations 
Use of tests in t ext book 
Written examinations 
2-5 Over 5 
1 Year Years Years 
19 79 130 
37* 66 
14 49 
12 42 79 
15 37* 62 
18 75 84 
* same results 
The data showing the five most regularly developed skills 
and attitudes is presented in Table XI. 
This table is divided into three groups according to the 
number of years of teaching experience. The table shows the 
total number of teachers developing the skill or attitude. 
It can be observed that all teachers in this aurvey agree 
on three items as the most regularly developed. There is a dif-
ference of opinion as to the remaining two items to complete 
the five most regularly developed. This difference depends 
upon the number of years in the teaching profession. 
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TABLE XI 
FIVE MOST REGULARLY DEVELOPED SKILLS AND ATTITUDES 
2-5 Over 5 
1 Year Years Years 
Accepting criticism 133 
Comprehension of material 22 82 134 
Following directions 23 82 132 
Recognition of rights and 
duties 134 
Respecting public and 
private property 83 
Respecting opinions of 
others 22 80 135 
Use of glossary 22 
Vocabulary development 22 78 
h 
d 
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CHAPTER V 
sm~MARY, CONCLUSIONS, AND RECOMMENDATIONS 
The purpose of this study was to survey present-day pro-
cedures and aids used in the teaching of social studies in 
I grades four, five, and six. This survey was completed by the 1 
use of a checklist which was sent to 350 teachers representing 
nineteen communities within a one hundred mile radius of Boston. 
The items selected for the checklist were decided upon 
after much study and revision. They were classified in five 
parts: 
1. Instructional Aids 
2. Techniques and Methods 
3. Evaluation and Appraisal 
4. Skills and Attitudes 
5. Equipment 
I• 
II 
'I 
I' 
I' 
I 
Due to the fact that procedures would be used in varying 
degrees, frequency ratings were established to enable teachers 11 
to show how often the procedure was used. Teachers were also ~~ 
given alternate reasons from which to choose for never using a 
procedure. I 
Returns were received from 268 teachers, which represents II 
I 77 per cent of the original checklists distributed. After 
studying the returned checklists, it was noted that little dif~ 
ference occurred in the replies with regard to grade and sex. 
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!I These two factors, therefore, were eliminated. Three groups 
lj 
II 
were made, however, to show the number of years in the teaching 
profession. 
After a complete tabulation, tables were set up to show I. 
years!! comparisons between teachers with regard to the number of 
of teaching experience. II 
The unit plan should contain aims for the pupils' goals. I 
1: It is important that a l.Ulit is carried onto meet the needs of ' 
the particular class. I :Many activities should be employed .for a·, 
successful unit. 
Opportunities for advancement on the intermediate grade 1 
I level are great but must be skillfully guided. 
II 
It is believed 
II 
by many authorities that children should assist in planning the 
il 
program. In doing this they feel as though they had a definite 
part in the work. All pupils should be allowed to contribute 
1: to the discussion, for in this way they learn to evaluate ma-
~~ terial. It is, however, necessary for the teacher to provide 
,, background material. In this study it was found that 80 per 
cent of the teachers surveyed allowed the children to assist 
planning the program. It was found that 14 per cent had the 
children plan regularly. · 
I Audio-visual aids stimulate learning and make it a more 
1
1
1
1
1 permanent process. Some materials are more valuable than 
I 
Success in the use of aids depends a great deal on the
1 
11 presentation. Slides are of great value because they can be 
11 
II 
others. 
1: 
arranged in the order desired and can be observed for any length 
I =~f_ time. _ Ac~~~ding ~q the !esu~ts of this s~rvey, it_was 
II I 
that 30 per cent of the teachers make use of slides regularly 
or now and then. Commercially made slides are used more than 
any other type, and teacher-made slides are used the least. 
Globes and maps are essential in understanding relation-
ships. Of these two the globe is the better aid for the study 
of relationships. This study shows that 81 per cent of the 
teachers use the globe regularly and 87 per cent use maps 
regularly. 
Formal recitation should be replaced by a variety of ac-
tivities. These activities may include field trips, dramatic 
representations, construction and research. The replies in 
this survey show that 67 per cent of the teachers take field 
I' trips at scme time. 
the teachers. 
Dramatizations are used by 87 per cent of 
I' 
The development of skills and attitudes plays an important 
role in helping our child of today. These skills and attitudes 
should meet the needs of the children. With the exception of 
outlining and the use of cross references, all the skills and 
attitudes on the checklist were developed by 50 per cent or 
more of the teachers surveyed. 
In evaluating the progress of children in the social 
1
1 
studies many methods should be employed. Teacher-made tests 
are of great value because they apply directly to a particular 
group. Progress should be evaluated in terms of objectives. 
This survey shows that the most common method of evaluation is 
the careful observation of pupils, and it is used regularly by 
II 
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11 5o 
85 per cent of the teachers. Written examinations are the 11 
second choice and are used by 66 per cent of the teachers. 
In general, one might say that many methods are used in 
teaching social studies today. Some methods are of more value 
than others; however, much depends upon the teacher's presenta-
tion. 
In concluding this survey it can be noted that the various 
procedures used in teaching social studies in the intermediate 
grades show both similarities and differences. Some of these vi 
differ·. with items, and some differ with the number of years in 
the teaching profession. 
It is possible that procedures recommended by authorities 
could be developed by a higher percentage of teachers. It can ' 
be observed that some materials which are easily obtained could 
be used more readily. An example of this type would be a 
flannel-o-grapb. This instructional aid is very simply made 
with the use of only a ~all board and a piece of flannel ma-
terial. Although it can be made in about five minutes, less 
than 50 per cent of the teachers reported that this aid was at 
1 their disposal. 
It is apparent in this survey that many teachers are hesi-
tant about employing some of the .modern devices. The reason 
most frequently given for non-use was "unavailable." Most of 
the devices listed on the checklist could be obtained with 
little difficulty if the teachers so desired. 
j1 Many procedures in regular use by teachers appear outdated. 
It must be remembered by all that our children are growing up 
I' 
I 
I 
in today's world and teachers must employ devices which are 
effective with these children. 
Suggestions for further study.--
1. A similar checklist could be sent to junior and senior 
high schools to survey social studies practices in 
those grades. 
2. This checklist could be sent to rural and urban areas, 
and a comparison could be made to determine any similar-
ities and differences which may occur. 
3. A checklist of this type could be sent to the inter-
mediate grades with a follow-up visit to the classrooms 
to determine whether or not the practices recorded are 
actually being carried on. 
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